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The purpose of this action research project was to determine the effects of the 
implementation of the intervention, The Six Minute Solution, on student oral reading 
fluency scores. The research study took place in two small reading groups at Rita Murphy 
Elementary school in Bismarck, ND.  One group consisted of three third grade students 
and one fourth grade students. The second group was made up of three fourth grade 
students. A total of four data sources were used in the collection of data. These data 
sources included a district required assessment; AIMSweb benchmark and progress 
monitoring, The Six Minute Solution placement test/daily progress monitoring, teacher 
observation, and finally a student survey. The data displayed an overall increase in 
student oral reading fluency scores over a four week period. Students found this 
intervention motivating and beneficial to individual progress. The results of this action 
research indicate that using the intervention, The Six Minute Solution has a positive 




Reading fluency is an issue beginning in first grade and continuing through sixth 
grade. It is an issue for readers who seem to have a clear understanding of all other 
concepts and component of reading, but lack reading fluency as well as those who 
struggle across the board with reading components. A large part of the problem has been 
practice. So often we see students not getting the practice they need to become better 
readers. They read in school, but time is always an issue. We cannot change what 
happens at home with student reading, but we can change what happens at school to 
provide more opportunities for reading practice. 
Reading fluency is defined as accurate, rapid, and expressive reading by the 
National Reading Panel (National Reading Panel, 2000). Reading fluency is measured by 
the number of words a student reads correctly in a given amount of time. Typically a 
student has an expected rate of growth depending on his/her starting point and the end of 
year grade level goal. It is not uncommon that when students struggle with reading 
fluency it is likely that the comprehension component will also become difficult. 
Researchers have identified critical variables for increasing reading fluency. Studies have 
proved that students should be provided with reading material at their instructional level 
(Gibb & Wilder, 2002; Scott & Shearer-Lingo, 2002, as cited in Alber-Morgan, 
Matheson-Ramp, Anderson, & Martin 2007); have multiple opportunities for repeated 
practice (Alber-Martin et. al., 2007); receive corrective feedback (Alber-Martin et. al., 
2007); and students need a way to monitor progress (Gibb & Wilder; Scott & Schearer-
Lingo, as cited in Alber-Morgan, Matheson-Ramp, Anderson, & Martin 2007). 
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 An effective strategy used to increase reading fluency that has been exercised 
since the turn of the century is repeated readings. Recent studies have shown positive 
outcomes of using repeated reading procedures. Repeated reading involves the student 
reading and re-reading a story either a predetermined number of times, to a pre-
determined level of fluency, or until a predetermined percent above his/her baseline 
fluency score is reached (Ardoin, Mccall, & Klubnik, 2007).  Terrien (Ardoin et. al., 
2007) found a medium effect size when students re-read passages twice (.57) and large 
effect sizes when students re-read passages three (.85) and four (.95) times. Repeated 
reading interventions can be done one on one, in a small group setting, or whole group.   
If we as teachers expect our students to become better readers we need to provide 
reading practice. The saying, “Practice makes perfect,” is appropriate in the case of 
reading as well as many other areas. “The benefits of repeated readings of the same 
passage to build reading fluency have been well documented in many research studies,” 
(Levy, Nicholls, K Kroshen, 1993, as cited in Adams & Brown 2009). The Six-Minute 
Solution helps students succeed at reading fluency by using an instructional method of 
repeated readings and partnering students with peers with similar reading fluency needs 
(Adams & Brown 2009). The Six-Minute Solution is an intervention tool for educators to 
use to increase students’ oral reading fluency. It in essence is an intervention that once 
refined by the interventionists takes only six minutes each day to implement. Another 
important component of repeated reading is performance cueing. Therrien (2004, as cited 
in Lo, Cooke, & Starling, 2011) states, “Performance cueing and graphing have been 




I wanted to give myself and classroom teachers another tool to be used to close 
the reading fluency gap and make an attempt to raise reading fluency scores. To do this I 
became more familiar with the intervention, The Six Minute Solution (Adams & Brown, 
2009), and panned to educate other classroom teachers about it, as well. It is an 
intervention that can be used with a small group as well as a whole group and takes 
minimal time to administer. All students can benefit from this intervention as it is 
individualized and each student can work at his/her current reading level. 
 The Six-Minute Solution can run the duration of the school year. It begins with 
word lists and progresses through increasingly higher level reading passages. Students 
work on the same list/passage for five days before moving to the next passage. This 
allows for the intervention to be long term and in turn allows for students to continue 
making reading fluency growth. 
 The Six Minute Solution is based on the premises that six minutes’ worth of 
concentrated practice on targeted literacy skills-such as phonetic elements, 
automatic word recognition, and passage reading-can increase student reading 
achievement. The program can be easily implemented in a variety of educational 
settings by following six easy steps (Adams & Brown 2009 p. 7).    
This action research took place in my reading classroom at Rita Murphy 
Elementary School in Bismarck, ND.  The first group of students consisted of four 
students: three of which are third grade students and the fourth student is in grade four.  
These students were selected based on scores on the beginning of year (BOY) 
assessments. The second group of students consisted of three fourth grade students, also 
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selected according to their BOY assessment scores.  BOY assessments for both groups 
included AIMSweb benchmark, MAP testing and the Rigby leveling system. 
Research supports the effectiveness of repeated reading interventions. When done 
with fidelity, interventions centered on repeated reading will help to increase students’ 
oral reading fluency and in turn help to increase student success in the other areas of 
reading. Thus, “Reading connected text fluently is an essential, life-long skill that all 
students must master in order to be successful not only in academics, but also in everyday 
life” (Lo, Cooke, & Starling 2011, p. 115).  The question remaining is what are the 
effects of The Six-Minute Solution on student oral reading fluency scores? Will 
implementing The Six Minutes Solution together with existing interventions cause 
student oral reading fluency scores to rise?  Will there be transfer from The Six Minute 
Solution into other oral reading fluency measures such as AIMSweb benchmark and 
progress monitoring? 
Description of Research Process 
 The Six Minute Solution intervention research process and data collection 
occurred from September 3, 2012 until October 4, 2013.  A variety of data collection 
sources were used to determine the effectiveness of The Six Minute Solution on oral 
reading fluency.  The data sources used include district required assessments; AIMSweb 
benchmark and progress monitoring, The Six Minute Solution placement test/daily 
progress monitoring, teacher observation, and finally a student survey. 
 The first data source used was the district required assessment, AIMSweb 
benchmark.  This was given to all students to collect a baseline data point to determine 
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where each student was reading in terms of end of year grade level expectation.  This 
assessment is given three times a year.  These scores were compared to national norms of 
same grade level peers.  This data was used as an indicator of need as well as where the 
appropriate instructional reading level was.  The expectation was for each student to be 
reading at the 40%ile or higher.  For this assessment students were given three probes and 
one minute to read each probe.  As the student read all errors were recorded and a median 
score was calculated.  Instructional recommendations were then recommended for each 
student based on his/her final score for oral reading fluency.  These recommendations 
include, well above average; consider individualized instruction, above average; consider 
individualized instruction, average; continue current program, below average; further 
assess and consider individualized instruction, and well below average; begin problem 
solving.  The students I worked with fell anywhere from average to well below average.   
 Once AIMSweb benchmarking was completed and small groups were formed I 
administered The Six Minute Solution placement test for each student (see Appendix A).  
This placement test was conducted one on one and determined the students’ instructional 
reading level.  Each student read word lists and sample passages at various grade levels 
until they reached a maximum number of errors.  AIMSweb benchmark scores were used 
as a guide and indicated where to begin the placement test.  Students who scored in the 
well below and below average range on the AIMSweb benchmark began one to two 
grade levels below their actual grade level.  They began with reading the word lists to 
guide a starting point for the reading passages.  Once they reached the maximum number 
of errors, they read a passage at the corresponding grade level to the word list.  Many 
students ended up reading only one passage as it was the correct instructional level for 
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them to begin The Six Minute Solution.  The groups were finalized by where students’ 
reading levels were.  I ended up with a group of three third graders and one fourth grader 
and a group of three fourth graders. 
 The next data source used was weekly AIMSweb progress monitoring and daily 
progress monitoring through The Six Minute Solution (see Appendices B-C).  This went 
on for the remaining three weeks of the research process.  AIMSweb was used to chart 
progress towards individualized goals with fresh reads.  Data from AIMSweb benchmark 
was used to determine the appropriate grade level to progress monitor students at.  If their 
AIMSweb oral reading score was below the 19%ile, a survey level assessment was given 
to find their instructional reading level.  They read passages from lower grade levels until 
they read between the 19-30%ile.  Once that was reached a goal was set for the student to 
reach the 40%ile of that grade level.  They were progress monitored weekly at that grade 
level and progress was charted.  In addition to monitoring their fresh read oral reading 
fluency, I also monitored them daily through The Six Minute Solution.  They read one 
story for five days and charted their progress daily.  We began Day One with a fresh read 
score.  On Days Two through Four we choral read once followed by a one minute timed 
read.  Students charted their scores on graph paper to see any improvements.  On Day 
Five we choral read first and then they each read individually for me to track errors.  
After their final read they charted their scores and we discussed any progress.  This 
discussion led to great conversation because the students were always pleased with how 
they increased from the beginning of the week to the end.  We would also watch to see if 
the cold timing scores increased from story to story.  It was exciting to see them grow as 
readers and for them to see their growth themselves.   
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 One data source ran throughout the data collection window.  This data source was 
teacher observation.  Just as any teacher does, I was constantly making observations.  
Many of the observations were recorded on a teaching log (see Appendix D) while some 
were meant just for mental notation.  I made daily observations while students were 
doing their one minute read for The Six Minute Solution.  I would observe reading 
tendencies for students, errors they were making, reading rates, and reading expression.  
Many observations allowed me to give immediate feedback and needed little to no 
recording.  One type of observation was speed reading. I often spoke with a student about 
slowing down while reading.  I explained that fluency is more than reading fast, it is 
about how it sounds and what you remember at the end.  I modeled several times for the 
student what fluent reading sounded like.  Another observation made was dropped 
endings.  One of the students would drop inflected endings on words while reading. Yet 
another observation I made was poor word attack skills.  A few students struggled with 
this.  When they came to a word they did not know, they would either skip the word or 
say a random word that began with the same beginning sound.  These types of 
observations allowed me to target these skills and also guided the reading lessons each 
day. 
 The final data source used was the student survey.  It was administered the week 
of October 3-7th.  The purpose of this survey was to gain knowledge of how the students 
were feeling about their reading, the intervention, The Six Minute Solution, and their 
overall progress.  This survey was given in paper and pencil format (see Appendix E) for 
students to fill out.  It consisted of nine questions with both multiple choice as well as 
short answer completion.  I read the survey aloud to the group of three third graders and 
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one fourth grader.  The other group of three fourth graders read the survey themselves.  
Each group was given as much time as needed to complete the survey and I assisted with 
spelling as needed.  I collected the surveys to use the information to assess how the 
intervention was going and made any needed changes. 
 Finally, I collected data that was not one of the data sources, but provided useful 
information for my reading groups and instruction.  I used the Rigby leveling system to 
again level my students, but this time for bookroom use.  By having my students leveled 
with Rigby allowed me to make appropriate use of our school’s bookroom and gave me 
the opportunity to pull books at my students’ instructional level to use in our reading 
groups.  We used the books to work on not only reading fluency, but also accuracy and 
the skills I took note of during teacher observations. This was something new for me in 
reading groups as I have never used Rigby before.  The students responded well to the 
new books I pulled and had a higher interest level in reading these books than with the 
other materials we have used in the past. I saw their confidence increasing throughout the 
four week process and saw that they enjoyed using the books from the bookroom for their 
reading instruction.   
 At the completion of my research process, I had a total of four data collections.  
These data collections include district required assessments; AIMSweb benchmark and 
progress monitoring, The Six Minute Solution placement test/daily progress monitoring, 
teacher observation, and finally a student survey.  In the next section I will discuss my 
analysis of how The Six Minute Solution affects student oral reading fluency scores. 
Analysis of Data 
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 At the conclusion of my action research, I analyzed data I collected by looking at 
the four main data sources. These data sources include district required assessments; 
AIMSweb benchmark and progress monitoring, The Six Minute Solution placement 
test/daily progress monitoring, teacher observation, and finally a student survey. First I 
analyzed the district required assessments that included both AIMSweb benchmarking 
and progress monitoring which provided quantitative data. I then spent time looking at 
another source of quantitative data from The Six Minute Solution placement test and 
daily progress monitoring. Following the review of The Six Minute Solution data, I used 
teacher observation as a form of qualitative data. Finally, I used student reading surveys 
as yet another source of qualitative data. After analyzing these data sources I felt there 
was a fair balance of qualitative and quantitative data as well as teacher and student 
contribution to determine the effects of The Six Minute Solution on oral reading fluency. 
 The first thing I analyzed was the district required assessment, AIMSweb 
benchmark data. This data was essential in determining how students placed in my 
District Reading small groups.  Each student was assessed on oral reading fluency at 
his/her actual grade level.  These scores were then compared to national norms to 
determine where they were in terms of being on grade level. This assessment was 
administered at the beginning of the research process and given just once throughout the 
duration of the study.  Of the four fourth grade students I work with only one scored on 
grade level (at or above the 40%ile). The others scored at the 2%ile, 11%ile and 16%ile.  
At the end of fourth grade students are expected to read 128 words correct in one minute.  




Fourth grade students were expected to read 100 words correct in one minute at 
BOY and by EOY, they should be able to read 128 words correct in one minute. Figure 1 
shows the relationship between the fourth grade BOY reading fluency score, Students A, 
B, C and D’s actual fourth grade BOY score, and the fourth grade expected EOY reading 
fluency score. The graph demonstrates the gain in reading fluency score each student 
must achieve in order to meet grade expectations at the end of fourth grade.  
 
Figure 1. Fourth grade students’ BOY scores compared against BOY and EOY 
expectation. 
I also analyzed AIMSweb benchmark data for three third grade students.  All 
three of the students scored significantly below expected EOY grade level scores.  Their 
percentile scores were 5%ile, 6%ile and 11%ile. Third grade students were expected to 
read 77 words correct in one minute at the beginning of the year and by the end they 
should reach 116 words correct in one minute. Figure 2 shows third grade expected BOY 
and expected EOY reading fluency scores as well as Students E, F, and G’s actual BOY. 





















Grade 4 BOY Scores Compared Against BOY and EOY 
Expectation 
Student actual BOY score 
Expected BOY score 
Expected EOY score 
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order to meet grade expectations at the end of third grade
 
Figure 2. Third grade student BOY scores compared against BOY and EOY expectation. 
 This data was used to formulate workable groups to begin instruction to improve 
student oral reading fluency.  Part of the instruction consisted of the daily use of The Six 
Minute Solution as a form of repeated reading practice.  This data was also used to 
determine those students who would need a survey level assessment through AIMSweb 
to determine the appropriate grade level each student should be progress monitored at.  
After looking at this data, I was able to see that six of the seven students needed to be 
assessed further with the survey level assessment.  Because these six students were not 
reading at or above the 40%ile they will be progress monitored out of grade level.  Once 
the survey level assessments were complete I was able to see what grade level each of 
these students were able to reach the 40%ile.  I discovered that students B and D reached 
the 40%ile at the third grade reading level while students C, E, F, and G all met the 
40%ile at the second grade reading level.  Student A was reading at his/her current grade 
level which was at fourth grade. Groups were formed based on this data.  Students A, B, 

















Grade 3 BOY Scores Compared Against BOY and EOY 
Expectation 
Student actual BOY score 
Expected BOY score 
Expected EOY score 
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 Once survey level assessments were completed and groups were formed, progress 
monitoring began.  Each student was progress monitored at his/her instruction level 
through AIMSweb once weekly. The purpose of AIMSweb progress monitoring was to 
determine if carry-over was taking place.  Each student had a starting point based on 
his/her survey level scores or, as in the case of Student A, benchmark scores.  Figures 3, 
4 and 5 display students’ progress for at their instructional level. 
 
Figure 3. Student A AIMSweb progress monitoring scores over four weeks. 
1 2 3 4 
Student A 104 118 82 119 

























Figure 4. Students B and D AIMSweb progress monitoring scores over four weeks. 
 
Figure 5. Students C, E, F and G AIMSweb progress monitoring scores over four weeks. 
1 2 3 4 
Student B 73 59 71 77 
Student C 84 88 94 98 




















Students B and D 
4th graders reading at 3rd grade level 
1 2 3 4 
Student C 47 40 42 50 
Student E 67 38 42 57 
Student F 39 40 43 55 
Student G 48 59 59 63 



















Students C, E, F, and G 
3rd and 4th graders reading at 2nd grade level 
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 This data shows that carry-over took place.  There were times when student 
progress monitoring scores dropped.  Although scores did drop at some point, they did 
raise the following week and continued to show upward progress. 
 The second data source analyzed was The Six Minute Solution placement 
assessments and daily progress monitoring.  After I determined the students who needed 
fluency work, I assessed them individually to place them in The Six Minute Solution 
intervention.  Placement assessments consisted of each student reading a word list as well 
as a placement passage. The purpose was to determine the appropriate reading level 
within The Six Minute Solution for each student. Each student first read a set of leveled 
word lists. I used the knowledge I gained from the AIMSweb benchmark to determine a 
starting point on the word lists.  Students read the word lists until they reached their 
instructional level (2 errors out of 10 words). Students then read a placement passage at 
that same reading level to assess their oral reading score at that particular reading level. 
All seven students were placed in The Six Minute Solution. Through researching the 
program I read that when placing students err on the side of easy at first.  I did this 
because they were in between levels (i.e. Level 3 was at independent while Level 4 was 
at frustration). At the conclusion of placing students I ended up with a group of fourth 
grade students on Level 3 and a group of three third graders and one fourth grader on 
Level 1.  
 After completing all the appropriate placement assessment and finalizing groups I 
was able to begin gathering daily progress monitoring using The Six Minute Solution 
reading passage.  Each day the students and I followed the same procedure set up by The 
Six Minute Solution.  This procedure began on Day One with a passage preview.  Each 
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student read for one minute and scored fluency and charted his/her scores independently 
on this/her individual graphs.  On Days Two through Four we choral read aloud for one 
minute followed by a timed read of each student.  Upon the completion of the timed read, 
each student again charted his/her scores on his/her individual graph. On Day Five the 
students preformed hot reads where each student read for me and I tracked errors.  They 
graphed their final score on their graphs. We talked each day about how we are looking 
for our data points to go up on the graph.  After each new passage we again talked about 
how we want to see the first data point of each passage to get higher than the last.  They 
got excited to see their data points rising on the graphs and I was able to see their 
confidence levels rising as well.  Figure 6 shows cold timing scores to hot timing scores 
for students A, B, and D. After reviewing this data, I could see that students were in fact 
progressing throughout the week while rereading the same passage each day. The scores 
reflect my findings that their oral reading fluency was increasing with rereading practice. 
Figures 6 and 7 display this data.
 
Figure 6. Cold timing scores compared to hot timing scores for two reading passages for 






















Cold Timing To Hot Timing 
4th graders reading at Level 3 




Figure 7. Cold timing scores compared to hot timing scores for two reading passages for 
third and fourth grade students reading at Level 1. 
 From analyzing this data I was also able to see that students increased their cold 
timing scores.  With each new passage cold timing the graph line went up.  This was 
exciting for both me as well as the students.  They felt like they were becoming better 
readers and they had their graphs to show it. Figures 8 and 9 show how cold timing 


































Cold Timing To Hot Timing 
3rd and 4th graders reading at Level 1 




Figure 8. Cold timing scores from one passage to the next for fourth grade students 
reading at Level 3. 
 
Figure 9. Cold timing scores from one passage to the next for third and fourth grade 
students reading at Level 1. 
 The third data source I reviewed was teacher observations. I kept a log of 
observations I made throughout the four week data collecting period.  I used an 
observation checklist that allowed me to quickly check off certain types of observations 

















Cold Timing To Cold Timing 
4th graders reading at Level 3 
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3rd and 4th graders reading at Level 1 
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skills I watched for and tracked included but were not limited to; students followed along 
while reading, skipped words while reading, lost place during reading, dropped word 
endings, were speed reading (read with no expression, didn’t watch for punctuation), and 
read in a quiet voice or whisper.  
Some of these student behaviors were observed more often than others. I noticed 
that one student had a hard time reading with expression. He wanted to speed read to gain 
a higher ending score and didn’t do his personal best with expression.  I reiterated that 
reading fluency is not simply reading as fast as we can, but rather reading with great 
expression, tone and pace. It was interesting to me that this particular student thought that 
if he just simply read as fast as he could he would be working towards becoming a better 
reader.  It took several reminders and conversations with this student to finally get him to 
understand that he was not improving his reading fluency.  It took a lot of modeling real 
fluent reading before he understood the importance of expression and watching for 
punctuation.  He in turn was able to comprehend the passages with more ease after 
slowing down and reading with good expression, tone and pace.  
Another common observation was skipping words while reading.  I found that 
quite often I would mark errors for words skipped during reading.  When students 
skipped words I began tapping my pencil as a cue to them to go back and reread the 
sentence.  Most often after they reread a sentence they saw and read all the words in the 
sentence. If it occurred during a timed read, I simply circled the word and asked them to 
reread after the timer sounded. As the weeks went by I saw a decrease in the number of 
times I circled skipped words.  
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A dropped word ending was also a common mistake I observed.  A few students 
made many errors because of dropped endings.  I did a mini lesson on word endings and 
how they change the meaning of the word and impact the story. Like with skipped words, 
I used the pencil tap approach when appropriate to help students to go back and really 
look at the words they were reading. Over the time frame of this study I saw that students 
made less and less of this type of error and I had to tap or circle words less often. 
  Losing his/her place while reading was another common observation.  I found 
myself asking students to track with their fingers or pencils to help them to keep from 
losing their place while reading.  When they lost their place it affected their final fluency 
score because they had to spend extra time finding where they were in the passage. I 
found that if we didn’t start reading until everyone was pointing at the first word we had 
less instances of getting lost. Figure 10 shows the most frequent types of observations 
made while working on The Six Minute Solution. 
 
Figure 10. Most frequent observations made while working in The Six Minute Solution. 
The final data source used in this study was a student survey.  I waited until closer 
to the conclusion of the study to survey my students in order to give them time to become 
familiar with The Six Minute Solution and to also become comfortable with me. By 
Observations made while reading 
Dropped endings Skipped words Speed read Lost place while reading 
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waiting to administer the survey, my students and I got an opportunity to build a trusting 
relationship which likely assisted in gathering more accurate and honest responses from 
the students. The survey consisted of nine questions, eight of which were multiple choice 
and one open-ended question.  When it was time to give the student survey I explained 
the purpose of the survey and the importance of answering honestly. I reassured them that 
they should answer the way they truly felt and not the way they thought I wanted them to 
answer. The survey was in the form of paper and pencil and took just a few minutes. 
Each student put up a privacy folder so his/her answers would be private between him/her 
and me.  I read the questions aloud and allowed time for them to answer.  I was able to 
explain any misunderstanding they had while taking the survey.  
The results for the student survey for the most part were what I had expected but 
at the same time interesting in some ways. The first question asked, “I like to read! YES! 
Just a little. Not at all.” To my surprise the students’ combined results were split almost 
in half between, “YES!” and “Just a little.” I was pleasantly surprised that none of the 
students answered, “Not at all.” I have always assumed that when students struggle to the 
extent of some of these students they do not enjoy reading.  My survey was proof that 
with these students this is in fact untrue. Another question asked was, “I think I am a 
good reader!” and my lowest readers all agreed by answering, “Oh YES!”  Six of the 
seven students surveyed also replied, “Yes!” to the question that asked if they enjoy how 
we practice reading during reading group.  This confirmed that students do in fact enjoy 
The Six Minute Solution approach to practice reading. All seven students were asked to 
analyze their own graphs.  After they reviewed the graphs they were all able to answer, 
“Going up,” to the question that asked what their graphs were doing.  
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The last question asked was an open-ended question. It asked the students what 
they would change about The Six Minute Solution.  Some responses included, “Nothing.” 
“No timing.” “To not do it on Wednesday or Friday.” and “Practice reading to yourself 
more.” The answer I was most pleased with came from the question, “The Six Minute 
Solution is helping me become a better reader.” All seven of the students circled, “Yes!” 
This is important as it told me that The Six Minute Solution intervention should be 
continued for continued reading success. Figure 11 displays results from the student 
reading survey. 
 
Figure 11. Student responses to reading survey. 
 In conclusion, based on the data I have gathered and presented and by the 
observations I have made in my classroom, I believe that the use of The Six Minute 
Solution is a benefit to students when it comes to increasing oral reading fluency scores. 
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to increase oral reading fluency scores. The data collected through this study supports 
professional literature and research findings referenced in this paper about effective ways 
to raise oral reading fluency scores. Students in the study reported that they were 
becoming better readers, which is supported by the data on their student graphs. 
 In the next section of my paper I will explain an action plan for my future reading 
groups. Using what I have learned through this research process I will describe how I 
plan to continue the use of Six Minute Solution to help raise student oral reading fluency 
scores. 
Action Plan 
 My research demonstrated a positive impact on student oral reading fluency 
scores. Students looked forward to and enjoyed working with The Six Minute Solution 
during this research period. Students expressed their positive thoughts to me both 
verbally as well as through the student survey.  They all shared that they feel The Six 
Minute Solution is contributing to the increase in oral reading fluency scores. The results 
of my action research indicate that student oral reading fluency increased week by week 
for these participating students. Increased fluency scores influenced higher motivation, 
engagement and raised confidence among all students.  
 One reason this proved to be successful is that students were given the 
opportunity to reread a selected passage more than one time. The Six Minute Solution 
provides students with repeated readings as a method of increasing oral reading fluency.  
Through this research I found that this proved to be true for the students that participated 
in my study. Students reread the same passage twice each day for five days before 
moving onto another passage. They kept track of difficult words while reading, which 
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gave us the opportunity to talk about those words together after the timed reading was 
complete. The result of this research confirms results of other research projects that 
identify repeated readings to be a successful strategy to increase oral reading fluency. 
One case in point was a study conducted by Swain, Leader-Janssen, & Conley with a 
fifth-grade boy. The purpose of the study was to prove the effectiveness of three 
interventions, 1) repeated reading, 2) audio listening passage review preview, and 3) 
listening passage preview. After 12 weeks of interventions, it was found that repeated 
reading and listening passage preview were both effective interventions and growth was 
made in each area and oral reading scores increased (2013).  
In the future I would like to continue using The Six Minute Solution as an 
intervention to increase oral reading fluency scores. After conducting this research 
project there are few changes I would make. 
• Extend this intervention to all grade levels I work with.  
• Plan for more time to teach the graphing piece of the intervention. 
• Spend more time teaching students to track difficult words so we can talk 
about them and learn them for more accurate fluency scores. 
• Practice the partner method for using The Six Minute Solution in groups 
of even numbers. 
• Assist classroom teachers in getting started with The Six Minute Solution 
in their classrooms in a whole group setting. 
My research was done over a four week period with positive results on student 
oral reading fluency scores. After conducting this project, I decided that continuing this 
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intervention over a longer period of time will provide students with further benefits and 
continued increase of oral reading fluency scores. Students communicated through their 
reading surveys that they too like The Six Minute Solution and felt that they were 
becoming better readers. Through conversations with my students, they all stated they 
would like to continue using this strategy. Something I will definitely continue doing 
with The Six Minute Solution is sending copies of their daily progress monitoring graphs 
home for parents to view at the end of each passage. It was a useful way to communicate 
weekly progress to parents to keep them informed of what was taking place during 
reading group. 
I am anxious to see further transfer of increased oral reading fluency scores into 
other areas. AIMSweb benchmark is scheduled to be administered again after Christmas. 
I am curious to see the long term effects of The Six Minute Solution to this assessment. 
During the data collection window for this research project, I did see some transfer to 
student AIMSweb progress monitoring, but will be curious to see what kind of transfer 
will be present during the winter benchmark.  Overall, the effect of the implementation of 
The Six Minute Solution was increased student oral reading fluency scores as well as 
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Reads in a quiet 
voice or whisper 
     
Graphs all data 
(score, date, story 
number) 
     
Follows along while 
reading 
     
Is honest about last 
word read. 




     
Reads with fluency, 
accuracy and 
expression 
     
Speed reads (no 
expression) 
     
Skips words while 
reading 
     
Makes many errors 
while reading 
     
Gets distracted 
while reading 
causing lower score 
     
Loses place while 
reading 
     
Can answer questions 
about story 
     
Off task, need 
redirection 
     








My Name___________________________ My 
Grade____________ 
 
1. I like to read! 
 
 YES!     
 Just a little.      
 Not at all. 
 
2. I think I am a good reader! 
 
 Oh YES!     
 Kind of.      
 Not so much. 
 
3. I practice reading at home. 
 
 Everyday     
 Only sometimes      
 Hardly ever\ 
 
4. I like how I practice reading in reading group! 
 
 YES!     
 Just a little bit.      
 Not really. 
 
 
5. What part of Six Minute Solution do you like best? 
 




 Reading together 
 Charting my progress 
 
6. My Six minute Solution graph is… 
 
 Going Up 
 Going Down 
 Going to the side 
 
7. I share my graph with my parents each week. 
 
 Yes, and they like it! 
 Nope. 
 Sometimes I do, but sometimes I forget. 
 





 I’m not sure. 
 
9. What would you change about The Six Minute Solution? 
 
-
_______________________________________________________
_____________ 
 
_______________________________________________________
_____________ 
 
 
